Abstract This piece explores two questions key to the development of lifelong learning in the Centre for Open Learning at the University of Edinburgh: how to develop programmes that act in the public good and how to ensure such programmes align with overarching university priorities in teaching, learning and wider engagement. We discuss the challenge of balancing directives emerging from internal support needs; community and government priorities; and commercial sustainability. We briefly outline some of the programmes we run that address these distinct areas, and utilise recent focus group and marketing data to offer a nuanced perspective as to who engages with our lifelong learning provision.
Introduction
In this piece we address two points of tension and opportunity that are key to future and strategic developments of lifelong learning in the Centre for Open Learning at the University of Edinburgh: how to develop programmes that act in the public good and how to ensure such programmes align with University priorities.
Scottish contexts
The financial, economic and cultural environment within which lifelong learning currently operates in Scotland has been shaped by the financial and social policies brought in after the 2008 worldwide economic downturn. The recent Scottish Government-funded Commission on Widening Access in Scotland focused on lifelong learning as a tool primarily for enabling access to higher and further education for young adults in the 16-21 year brackets (COWA 2016) . The final report, issued in March 2016, recommended that government priorities should align lifelong learning to widening access for younger entrants -i.e. 16-21 year olds, funding students from the 20 most deprived areas of Scotland, and offering young carers stronger educational opportunity and financial support. Such focus suggests that lifelong learning as an opportunity for those outside these defined clusters does not feature greatly in general policy considerations. January 2017 ISSN: 1466 3
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It is within this context that lifelong learning units in Scotland have had to define their operations and activities. And like many of these units, the University of Edinburgh's Centre for Open Learning negotiates its portfolio so as to satisfy three distinct agendas: internal support needs; community and government priorities; and commercial sustainability. Alongside a phase of strategic renewal, colleagues in the Centre are conscious that they need to ensure that what it does locally informs and interacts with how it is perceived and represented both internally and externally.
The range and diversity of the Centre's portfolio makes it the largest university provider of lifelong learning opportunities in Scotland. In the short course section alone, it offers more than 700 courses per academic year across 15 subject areas. This includes delivering one of the most diverse language programmes outside the London conurbation, with multiple levels of courses in more than 20 different languages. Within the academic offer, the Centre differentiates between credit and non-credit study. Thus it has students requiring its resources to progress into or through educational programmes1; students also attend our classes for professional or personal development2. An average 6,000 students enrol on its short course programmes every year.
In addition to short courses, COL is home to a respected English In addition to colleagues within the University, student opinions were captured in order to provide a fuller picture of how the Centre was perceived. As can be seen in the word cloud summary of key phrases and terms linked to COL (See Figure 2) , in general, users surveyed associated the Centre with affordable, fun and friendly part-time learning opportunities.
The feedback also suggested that in some quarters COL was perceived to be a less local, elitist institution (note the phrase elitist rather than elite). These particular perceptions from people who had attended our courses aligned somewhat with those from the central University survey responses. 'It is very prestigious and I believe it is very difficult to get into', commented one respondent, while a member of the public anonymously identified as living directly across from COL offices noted, 'I don't really know much else about them to be honest. Don't really see them advertise unless it's about intakes. ' (Gibson, 2015) . Such feedback reminds us that Centres like ours must be aware of their community, mindful that maintaining and enhancing positive awareness of their offers is often crucially interlinked with growing student numbers and ensuring financial stability. students (6 per cent) took courses in more than one area during a particular academic year. Therefore, the final data analysis was based on use of 11,628 individual student records.
Age, postcode and gender demographics
The data demonstrated a nuanced balance of students engaging with different aspects of the Centre's portfolio (See Figure 3) . However, there are other parts of the city, including Leith, Newhaven and
Restalrig that account for 11 per cent of users, arguably due to the changing demographics in these areas (anecdotally they are becoming more gentrified). However, there is little evidence that COL is currently reaching people within Edinburgh from lower socio-economic backgrounds. COL recognises that much more work must be done here in the longer term to ensure that it meaningfully addresses its widening participation responsibilities.
We observed a higher uptake among women participants across all short course areas. The bias is particularly strong in art and design, where 77 per cent of the student cohort sampled were women. Overall, women accounted for 64 per cent of all short course users between 2012 and 2015, and men accounted for 36 per cent. Of the participants that attended this particular event, 45 per cent were internal (University students and staff), while 55 per cent were drawn from the local community, a satisfying number given that despite its marketing reach, this remained an internal event and not all that known across the city. Feedback from participants and staff alike reinforced the suggestion that there was an appetite for courses like this that were interactive and fleet of foot in relation to the overall annual course offer. As one respondent enthused, 'It was a brilliant experience and has left me feeling truly inspired,' while another commented that 'Fellow students produced some fantastic ideas and work; it was great to be part of a creative group all enjoying and making the most of a wonderful opportunity.' (Centre for
Embedding survey conclusions in our curriculum
Open Learning, 2016) Modelling course opportunities Such piloting with community involvement enabled the Centre to gather information on the best ways to integrate cross-disciplinary teaching approaches and course delivery. It supported a hands-on learning experiment with a diverse, community-based audience. Shaped by local community involvement in the pilot, the course is now embedded within the Centre's programming and we hope it will continue to engage well with learners from its community. It's clear that the Centre (and by implication units like it), needs to operate more strategically along such lines to ensure better community engagement in its activities in commercially sustainable fashion.
The Centre will apply similar testing processes to additional community events in the city, running pop-up classes and taster events. Alongside this, it will ensure that its new Part-Time Access programme is pervaded with a sense of civic value and renewed sense of purpose. COL aims to provide a short course provision that is meaningful to its students, offering opportunities that show knowledge of the community voice.
A recent statistical study into the importance of education to Edinburgh notes that Edinburgh is a comparatively educated city and an ideal space for high quality adult education provision; 51 per cent of working age residents have a degree or other professional qualification, against the Scottish average of 27 per cent. 5 per cent of working age residents in Edinburgh have no qualifications, against a Scottish average of 20 per cent (Edinburgh City Council, 2015) . The Centre's planned introduction of focus groups and pilot programming with such audiences in mind is an important planning and marketing tool for engaging more productively with our participants.
Through using knowledge exchange processes such as those outlined above, it is expected the Centre's activities will continue to play a significant part in enhancing general University community engagement initiatives. 
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